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Abstract 
The goal of this paper is to investigate the relationship between language education and practical usage. Is language learned 
through formal education useful in a student’s everyday life? How should language courses be organized in order to make them 
more useful? What classroom activities can help to reduce the stress students feel when actually trying to speak the language in
their everyday lives? How can instructors strike a balance between using formal academic-style language and colloquial forms in
the classroom?   
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1. Introduction 
Our conception of language is based on the rules of our mother tongue. It is no coincidence that learners form 
their sentences in foreign languages in accordance with the structure of their respective mother tongues. Domination 
of the learner’s mother tongue in the communication often hinders learning new languages. Learners believe that 
ideas and thoughts in foreign languages should be expressed in the way they are expressed in their mother tongues. 
Of course, this is not the only factor that affects language learning. 
Some students learn a foreign language in their home country, while others travel to another country to learn the 
language in its native context. Moreover, some students attend group courses, while others choose private lessons. 
Regardless of where or how the student learns the language the goal is to be able to use it to communicate in 
everyday life. Often language education falls short of this goal. Students commonly have a hard time transferring 
what they learn in the classroom to the cafe, market, or workplace. Although learning the language in its native 
context is effective and helpful, it is not imperative. There are other factors including new, unknown environments, 
cultural differences, and different systems of gestures and body language that should be taken into account when a 
new language is taught and learned. A good teacher is aware of these details, and learners lacking this knowledge 
will gain it only if an instructor communicates regularly and purposefully (Damerst, 1972, p.8). This leads us to the 
question: What should be a language instructor’s foremost purpose? 
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2. Method 
There was conducted a survey among the students learning Azerbaijani in order to answer questions related to 
this problem. Students at all levels of fluency participated in the survey. They were asked questions such as “How 
easy is it for you to communicate in everyday life?”, “What kind of difficulties do you face when speaking outside 
the classroom?”, “Do you feel more comfortable conversing with teachers, or people on the street?”, “Have you 
noticed that the pronunciation, accent of some native speakers of Azerbaijani makes it more difficult for you to 
understand them than others?”, “Does practicing Azerbaijani with other foreign students affect how you speak 
Azerbaijani?  If so, in what way?” , etc. The survey conducted among the language learners demonstrates that there 
are different problems for the students on various levels. Fluency is a problem for the students at early levels, while 
comprehension and pronunciation issues (including dialects) make higher level student’s communication more 
problematic. As learners gain more experience, they realize more about importance of comprehension and all 
problems related to this issue. They also find it helpful learning the language through total immersion. It is 
considered to be the best method to accelerate the learning process. 
3. Findings (Body text) 
The student’s ability to communicate in everyday life must be the language instructor’s number one goal. In 
order to achieve this purpose, the course curriculum should be structured with this goal in mind. Of course, 
experienced instructors are aware of psychological barriers and cultural difficulties that language learners face. 
Therefore they often speak very slowly with their students, pronounce all words and phrases very clearly, repeat the 
same sentences several times, and simplify their statements and expressions. Since the language that students learn 
is completely new for them, they need as much information in written form as possible. In its turn, all information in 
the language is provided in accordance with the normative rules of the language, because it is a written text. 
Instructors usually take these textbooks and/or couresbooks as a main source of teaching and don’t digress from 
them, because it would be confusing for the students. This often means that spoken style or pronunciation, dialects, 
and colloquial language are not taken into account when teaching the language. This creates a great dilemma for 
both language learners and instructors. On one hand, the goal for students is to be able to use it to communicate in 
everyday life. On the other hand, using sources based only on the literary language makes this goal difficult. There 
are other factors influencing language education. Students can start learning the language with an instructor who 
creates a special environment for the learners. It is helpful if an instructor is aware of difficulties that students may 
experience. He also should know about the basis of language education. In these ways the teacher can make the 
classroom environment for his learners more comfortable. Ideally, a student learns the language with other learners 
who are at the same level of knowledge.  If these students are sharing the same disposition, such as foreigners in a 
new land, they probably experience the same difficulties in their adaptation process. This factor of ‘solidarity’ can 
make students boost their confidence. Students face other situations outside of the classroom- often they are alone 
when outside of the classroom. People in general society- the streets, markets, and restaurants are not as patient as 
instructors. They may not be aware of the language learner, much less their difficulties. They speak very fast, use 
different dialects, slang, and interrupt the learner. The local community may have its own unique dialect of the 
language being learned, including subtle body language. Therefore, no classroom environment provides all the 
ingredients and factors needed for complete learning. As a result, students face problems related to practical usage 
of the language in everyday life. How can this problem be solved? 
     People outside of the classroom speak the ‘whole’ language. Their language is not divided into units, chapters, 
or different levels. Their language, unlike the instructors’ language, is not adapted for learners. The local community 
has no idea about the learners’ language background. In a direct contact situation, in which one person is speaking 
directly to another, the receiver has the chance to ask his partner to repeat the presented information or questions. 
But in more formal speech situations, or in group conversations the learner no longer has this opportunity. “He 
cannot stop a speaker who mumbles or uses unfamiliar terminology, and ask him to repeat or clarify what he has just 
said” (Blicq, 1972, p.1). People on the street can not be trained for communication with language learners. However, 
learners may and should be prepared for communication with the local community. 
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Therefore, it is very important to have students leave classrooms as often as possible and contact people outside. 
It might seem simple but, in practice, it is very difficult to carry out.  Language learner’s challenges are not 
restricted with language issues. They are in different circumstances facing completely new culture and historical 
background. “Naturally, the more we differ, the more difficult it is for us to share information (Damerst, 1972, p.5).”
In order to make this process less stressful, language learners should be trained in a special way in the classroom. 
What kinds of factors should be taken into account? One of the main factors for successful communication is 
knowing what you want to communicate (Lamb, 2006).”
Intentional observation could be a first step in this process. Instructors should instill observation skills into their 
students. They should be able to observe circumstances outside– in transportation, cafes and restaurants, or wherever 
they are. Listening to what is being discussed, what makes people react, and what topics excite them helps observers 
to become acquainted with the new environment (American Society of Journalists and Authors, 1988). It also may 
contribute to acting relevant in certain situations and determine language learning strategies. “’Cultures should be 
understood as sets of practices involving habits of interaction, communicative codes, norms of behavior, and artistic 
expressions– all of which express in distinct ways relatively coherent systems of meanings and values. Because 
cultures involve habits of interaction, they provide their practitioners with guidelines for how to interact with others, 
with the animate and inanimate world around them, and even with themselves (Moya, 2002, p.158).” 
Instructors should also emphasize learning body language, which is another key factor in communication. 
According to Allan and Barbara Pease (Pease, 2005) research shows that non-verbal signals carry about five times 
as much impact as the verbal channel, and that when the two are incongruent, people– especially women – rely on 
the non-verbal message and disregard the verbal content! 
One of the helpful activities in this regard could be giving assignments such as “Searching for stores.” Store 
names, announcements, and advertisements written on shop windows are good sources for learning and memorizing 
new words since they are short and repeated often. In addition, surrounding context can help ascertain the meaning 
intended. Relevant situations make it easier for students to understand and correlate words with their meanings. One 
of the best ways of discovering the meaning of unfamiliar words is “to use your knowledge of the world and your 
common sense in solving language problems. By using what you know about your environment, you will find that 
many seemingly difficult language problems will disappear (Neufeld &Webb, 1984, p.32).” 
An advanced step would be the combination of the methods of observation, intentional listening and sharing 
experience. Having activities in the classroom such as “How do passengers usually communicate each other or with 
the driver on a bus?”, “How do customers usually address sellers in the stores?” These types of questions could be 
helpful in terms of awareness of more dimensions in any context. These assignments may develop intentional 
listening skills along with comprehension and speaking. “Understanding means that you not only have to recall or 
retain information, but you also must know this information well enough to reword– to put into your own words
(Sebranek, Kemper, Meyer, 1987, p.173).”
Another approach of promoting observation skills is getting students keep a diary and make daily notes in their 
mother tongue. This activity also would help students to be aware of cultural issues by comparing and analyzing. 
We often use comparison and contrast to give information about something new, since “they are extremely common 
ways of thinking (Bailey&Powell, 1992, p.140).” Comparison, contrast, and analogy are also “valuable techniques 
in organizing your thoughts to promote better communication (Martin& Howard, 1977, p. 48).” These techniques 
automatically demand observation skills; because without these skills nothing could be compared, contrasted, and 
analyzed. Keeping a second diary in the learned language and making short, simple notes about things done daily
may also be helpful. 
Ideally, it would be very helpful to have students involved in everyday life tasks. For example, to have them run 
errands such as going to grocery stores with an assignment such as comparing the price of cheese in five different 
stores, or a trip to the post office to find out how much it costs to send a letter to various different countries. Such 
activities could improve the student’s listening comprehension and help them to become acquainted with the spoken 
language with typical pronunciation. Students also could make notes in their diaries about such experiences. 
     In order to prepare students for these kinds of activities, an instructor may introduce in the classroom “role 
models”. For example, students draw cards with assignments such as “Ask a seller to put your items in the paper or 
plastic bag,” “Ask a taxi driver to wait for you for some minutes,” or “Tell your friend that you need to cancel the 
meeting”. Role models also may be helpful in terms of eliminating the learner’s feelings of stress and fear of the 
unknown.
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Teaching colloquial dialogs in the classroom is another practical method. Dialogs are essential to the language 
learner since they are parts of speech with whole sentences and structure. They are especially important at the early 
stages of language learning when learners are not able to create complete sentences. Experience shows that both 
short and long colloquial dialogs are useful for students. While short dialogs are practical and help learners to 
communicate in places like markets, transportation, post-offices, long dialogs are useful in terms of better 
understanding the context. Colloquial dialogs also are full of clichés which ease communication. Greetings, 
celebrations and speech used in many other situations contain lots of clichés. Clichés “are everywhere in the air 
around us, familiar friends just waiting to be helpful, ready to express complex ideas for us in the shorthand form of 
metaphor (Zinsser, 2005, p.237).” 
However, getting carried away with clichés is another dilemma for language instructors. Usually instructors drill 
and practice useful structures, including clichés in the classroom. Knowing and pronouncing these structures well 
may cause problems for the language learners. People who language students talk to, often think that they are fluent. 
Therefore, they speak to them very quickly, which makes listening comprehension difficult. Teaching clichés at 
early stages of language learning is a must, since they are language patterns and both spoken and literary languages 
are abundant with them. However emphasizing clichés regularly may hinder learners from being creative and 
flexible in making sentences in their own way. Although clichés are an integral part of any language, languages are 
not something ‘frozen’, or steady. On the contrary, “the language is perpetually in flux: it is a living stream, shifting, 
changing, receiving new strength from a thousand tributaries, losing old forms in the backwaters of time (Strunk & 
White, 2000, p. 83).”  Therefore, it is very important for instructors to strike a balance between introducing clichés 
to the learners and inspiring them to be free and creative in communication. 
One of the questions asked in the survey was about the affects of group learning. Having their classmates as 
partners during the lessons was characterized by language learners as a positive factor. They also found helpful 
communication with the classmates since ‘they tend to speak slower and use commonly learned words and phrases.’ 
However problems may appear with groups of learners who hold specific preconceptions about the learning process. 
Although students themselves choose to attend group courses or have private lessons, they might question their 
decisions later. “Some learners feel that they are learning only when talking or listening to the teacher, and do not 
see the benefit of working with other students. Some may have a competitive, rather than a cooperative philosophy. 
Other learners may have a low opinion of themselves and feel that they cannot contribute to the lesson either in 
content or in knowledge of the target language. Some learners may simply not be interested in one another 
(Campbell & Kryszewska, 1992, p.10).”
 Therefore classes should be structured in such a way that it could include both group and individual work. 
Activities such as intentional observation, listening, writing diaries, and negotiations are of an individual nature. 
Dialogs, feedback and sharing experience demands group work, which is logical and inevitable. These terms should 
be accepted by all students in the course, otherwise learning language loses its main task – being able to 
communicate. Language is fundamentally a tool for communication. 
3.1. Factors Influencing Comprehension in Language Learning - Pronunciation 
Pronunciation is one of the most important factors in learning a language. A student can learn grammar, 
vocabulary and sentence structure well, but if his pronunciation is poor enough, he will not be understood.  
“Communication is simply the exchange of meaning (Straubhaar, LaRose, Davenport, 2009, p.19).” If words and 
sentences are not pronounced in an accepted way, there is a possibilty that the meaning will affected- partners may 
communicate a completely different meaning than intended or not be able communicate at all.
What factors influence pronunciation? How could a student’s mother tongue affect his pronunciation of a second 
language? Can other foreign students in the classroom affect pronunciation? How effective is pronouncing words, 
sentences in an academic style? What are ways of improving pronunciation?
There are discussions regarding whether or not good spelling and pronunciation is an innate ability. “It seemed 
that both teachers and students have succumbed, unknowingly, to two ‘nature-nature’ spelling myths: one saying 
that good spellers are born and not made; the other saying, give students enough reading and writing to do and 
spelling will teach itself (Shemesh & Waller, 2000, p.1).” There might be some who are born with good spelling 
abilities, but this approach should not impede the chances for others on improving spelling or pronunciation skills. It 
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is possible to achieve better results by knowing factors that affect the learner’s pronunciation and drilling special 
exercises.
     Another factor influencing pronunciation is a student’s mother tongue. There can be sounds in one language that 
do not exist in another. Usually a student struggles when pronouncing the sounds which do not exist in his own 
language. Sometimes a student can adapt well to the new sounds as he practices them; however sometimes he 
cannot. Mother tongues train our speech in unique ways. As a result, our tongues easily obey sound characteristics 
of our native language. This factor can hinder foreign language learners from pronouncing new sounds, letters and 
words correctly. Sometimes it seems that their tongues just are not able to pronounce these new sounds. For 
example, because there is no ‘j’ sound in Korean, and when Korean students learning Azerbaijani pronounce it, it 
sounds like ‘z’. As a result, they may communicate a completely different meaning than intended. For example, the 
word “qÕc” [gij], which means “cramp” in English, is often pronounced by Korean students like “qÕz,” which means 
“a girl”, “a young woman,” or “a daughter” in English. The word “sac” [saj], which means a special metal cooking 
pot, is often pronounced like “saz,” which is a national music instrument in Azerbaijan.  
As we know, Americans tend to pronounce the ‘o’ sound like ‘a’. Some words in Azerbaijani pronounced with 
‘a’ instead of ‘o’ may have a completely different meaning. For example, ‘the word ‘top,’ which means ‘a ball,’ in 
English is usually pronounced by American students like ‘tap,’ which means ‘find it’. Also, the word ‘bol,’ which 
means ‘abundant’ in English, is usually pronounced like ‘bal’ which means ‘honey’ in Azerbaijani. Another word is 
“olmaq,” which means “to be,” while the word “almaq” means to buy.
It may seem that geographical and proper names, some international words, and also terms which promise the 
same or close pronunciation (for example, ‘problem,’ ‘basketball,’ ‘system,’ ‘vitamin,’ etc) don’t create problems 
for foreign language learners. However this idea is not always true and can be deceptive. Experience shows that 
even these kinds of cases need to be approached individually.  
Languages often shorten or lengthen sounds, which may not ‘work’ in other languages. For example, English 
tends to shorten sounds, while Azerbaijani tends to lengthen sounds, especially when the words are of Arabic or 
Persian origin. This is one of the challenging factors for students. Shortening or lengthening sounds incorrectly can 
lead to misunderstandings. It is very typical for Azerbaijanis to pronounce all vowels very clear and full mouth. As 
mentioned above, this is especially of concern for words of Arabic and Persian origin. Words like ‘tarikh’ and 
‘natig’ might not be understood by local people if the first syllables are not lengthened. Sometimes students who are 
aware of lengthening vowels in Azerbaijani tend to lengthen all sounds without making any differentiation which 
also may affect the meaning of words.
In Azerbaijani, intonation plays an important role in forming questions. If a sentence is pronounced in order to 
ask questions and does not have question words like what, who, when, how, how much, the end of the sentence must 
be lengthened and exclaimed. If it is not, it will sound like a statement. 
    The other factor hindering pronunciation is dialect. It is also one of the important factors in language learning. 
According to the survey, conducted among the language learners, it is one of the main factors affecting 
comprehension. Dialects may confuse language learners since they are specific for different districts. “Everyone 
speaks a dialect, whether it be a non-standard regional dialect or the standard dialect (Hartley, 2002, p.64).” 
Learning what the different dialects are, and trying to use it with different people takes a long time and is an 
advanced or superior speaking level. The “right” way is to pronounce it like the majority people in the city/state you 
live in.  
Some learners, who pronounce words and phrases “correctly” in the “appropriate ways”, are not understood 
adequately by the local people.  It may be because the local people don’t normally speak with each other in such a 
way. In every language words, phrases, and sentences undergo some alteration when they are pronounced. 
This research suggests that teachers should pay special attention to the role of pronunciation in language 
education. It’s very important to correct students at the early stages of learning a language since things learned then 
seem to be correct. If nobody corrects a student, he himself may never question the accuracy of his pronunciation 
and learn it wrong. There is also a danger that instructors who teach their own language to foreigners may get used 
to a wrong pronunciation and stop correcting it. 
     Students tend to imitate their instructors. Sometimes it may make for a funny situation. When a student asks an 
instructor to give an Azerbaijani equivalent of a word in English or any other language an instructor may take some 
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seconds for contemplation and unintentionally make some completely meaningless sounds. Students accept these 
sounds as a part of the word and pronounce them too.  
Learning a foreign language in a classroom environment of mixed nationalities may also influence pronunciation. 
Regular pronunciation of words incorrectly can hinder language ability. However, this factor may be used by an 
instructor in a positive way. Making little groups comprised of mixed nationalities and getting them to correct each 
other’s wrong pronunciation of words and phrases may be a helpful activity. It would also be helpful to conduct 
class activities promoting better pronunciation. For example, students could be given written text or dialogs and the 
instructor has them listen to the same dialogs in conversational style several times. Then students could find the 
differences between written and read texts.  These differences may include the words and phrases that undergo 
alteration and how easy it was to recognize them.  
4. Conclusion 
Should language be taught in a written or spoken style? As it is indicated above, students should see written words, 
phrases, sentences, and texts in order to memorize and review them. However, not every text is written in spoken 
style due to the rules of normative language. Therefore, introducing both written and spoken styles at the early stage 
would be difficult and overwhelming for the language learners. On the other hand, language learners should be 
aware of the differences in written and spoken languages. Even if an instructor begins teaching the language by 
pronouncing words and sentences very clearly, it is important to gradually expose students to conversational 
language. If everyone speaks a different dialect, how can we establish a standard of pronunciation?  Does correct 
pronunciation even exist?  Accents and dialects are integral with any given language and make it more complex.  In 
these cases, a degree of flexibility is therefore necessary.  A "correct pronunciation" can still be established, if the 
resulting message is not distorted- if the intended meaning is not changed to the receiver. All these things need to be 
considered to avoid distortion in the meaning or message. Consequently, these terms and factors virtually demand 
massive comprehensible input inevitable in successfully learning a language. 
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